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Establishing  the 


Necessity 


for  Curriculum  Revision  and/or  Development 


l 


Curriculum  work  is  initiated  for  many  reasons.  In  recent  years  schools  have  responded  to 
community  pressure  to  develop  computer  technology  topics  and  courses.  The  arrival  of  new 
administrators  can  function  as  an  "external  vector"  which  leads  to  curriculum  inquiry  and 
revision.  Another  cause  is  a  change  in  state  education  policy.  Some  believe  that  curriculum 
development  is  cyclic,  that  it  must  be  examined  and  modified  as  the  data  suggest  on  a  regular 
basis.  Whatever  the  circumstances,  curriculum  periodically  becomes  the  focus  of  attention  We 
are  asked  to  invest  time  and  energies  in  this  important  professional  task. 


Needs  Checklist 


YEJ 


HO 


1 .  Is  there  an  existing  curriculum  guide? 

2.  Does  current  research  support  the  guide? 

3.  Is  the  existing  curriculum  guide  used? 

4.  Is  the  material  that  is  currently  taught  consistent  with  the 
curriculum  guide? 

5.  Are  student  test  scores  as  high  as  desired? 

6.  Is  student  performance  accepted  as  adequate  by  school  and 
community? 

7.  Are  teachers  satisfied  with  the  material  that  is  taught? 
8     Does  the  existing  curriculum  meet  Montana  School 

Accreditation  Standards? 


The  answer  NO  to  any  of  the  above  questions  indicates  a  need  to  examine  the  curriculum  guide 


Having  established  a  clear  and  immediate  need  for  curriculum  assessment  and  revision,  the 
next  step  is  to  create  a  "Task  Force, "a  committee  to  do  the  analyzing  of  the  current  situation 
and  the  planning  of  the  changes. 

The  composition  and  size  of  this  task  force  is  important  since  the  task  force  should  be 
representative  of  those  responsible  for  and  effected  by  curriculum  implementation.  While  there 
are  practical  limits  to  the  composition  and  size  of  a  task  force,  "Yes"  responses  to  the  following 
items  should  be  sought. 

Does  it  include  professionals  who  will  work  with  the  new  curriculum  on  a  regular  basis? 

Does  it  include  professionals  who  are  committed  to  the  task  and  have  time  to  work  on  it  to 

completion? 

Does  it  include  teachers  in  lower  and  upper  grades  to  assure  continuity  of  perspective? 

Does  it  include  representatives  from  supporting  subject  areas  when  that  area  seems  related 

to  the  task  ahead9 
Are  the  people  selected  willing  to  serve  because  they  believe  the  work  is  important  and  that 

they  have  something  to  contribute? 

Is  an  administrative  person  assigned  to  be  a  regular  member  of  the  group? 

If  resources  are  available,  are  outside  consultants  asked  to  work  with  the  task  force  in  some 

or  all  phases  of  its  work9 

A  number  of  mechanisms  are  desirable  to  support  the  task  force's  work.  While  it  may  not  be 
possible  for  all  of  these  arrangements  to  be  made,  they  nevertheless  represent  targets  for 

attainment: 

•  The  person  asked  to  lead  the  committee  should  have  interest  and  experience  in 
managing  the  curriculum  development  process.  This  means  a  willingness  to  work 
through  the  often  challenging  group  dynamics  that  are  characteristic  of  such  work. 

•  Secretarial  support  should  be  available  for  recording  minutes  or  accomplishments  at 
each  stage  of  the  committee's  work.  This  includes  timely  reproduction  and 
dissemination. 

•  Participants  should,  to  the  extent  possible,  have  adjustments  made  in  their  other 
professional  responsibilities. 

•  Released  time  for  meetings,  including  securing  of  substitutes,  leads  to  a  more  positive 
committee  work  environment. 

•  Budgeting  for  travel  to  other  classrooms  and  the  securing  of  other  resources. 
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Consultants  from  higher  education,  State  Department  of  Education,  and  other  states 
should  be  invited  to  present  perspectives  as  appropriate. 

A  regular  schedule  of  meetings  at  reasonable  intervals  enables  participants  to  plan  and 
complete  their  committee  work  within  agreed-upon  timelines. 

A  committee  should  expect  a  clear  charge  from  administration  at  or  before  its  initial 
meeting  and  be  provided  an  opportunity  to  seek  clarification  before  proceeding  with  the 
work. 
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Needs  Assessment  is  a  public  process  where  concerned  parties  contribute  input  to  the 
curriculum  process.  The  purpose  of  a  needs  assessment  is  to  answer  the  questions: 

•  What  educational  results  should  the  school  seek  to  achieve? 

•  What  educational  experiences  can  be  provided  that  are  likely  to  attain  these  results9 

•  How  can  these  educational  experiences  be  effectively  organized? 

•  How  can  we  determine  whether  these  results  are  being  attained? 

A  partial  list  of  assessment  instruments  is: 

#  A  review  of  the  philosophy  statement. 

*  Interviews/surveys  of  students,  teachers,  administrators  and  parents. 

*  A  teacher  inservice  session  devoted  to  brainstorming  curriculum  needs. 

#  An  analysis  of  the  results  of  student  performance  on  standardized  tests. 

*  Observations  of  classroom  activities  and  other  school  functions. 
A  program  evaluation. 
A  curriculum  mapping. 


Of  particular  value  as  an  assessment  instrument  is  curriculum  mapping  which  is  an  analysis 
of  actual  classroom  instruction.  It  is  a  method  of  capturing  and  of  systematizing  what  is  actually 
being  taught  and  thereby  revealing  the  current  curriculum.  This  method  can  be  a  useful  tool  for 
articulating  the  curriculum,  raising  people's  awareness  level,  and  taking  time  to  record  the 
unwritten  curriculum. 
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Development 


Models 


Once  the  assessment  of  need  has  been  completed  and  analyzed,  it  is  time  to  plan  the 
rest  of  the  stages  in  the  process  of  developing  curriculum.  There  are  several  models  of  how  the 
curriculum  development  process  works  and  what  it  includes.  All  are  cyclical  in  nature.  Two 
examples  follow. 

Model  1 

Form  the  committee. 

Conduct  a  needs  assessment. 

Formulate  statements  of  philosophy  and  goals. 

Build  a  curriculum  outline. 

Write  the  curriculum  guide  including  objectives. 

Pilot  test  the  new  curriculum. 

Revise  the  curriculum  based  on  pilot  test  results. 

Provide  a  forum  for  curriculum  sharing. 

Implement  the  curriculum. 

Evaluate  the  new  curriculum. 


Model  2 

Consider  the  subject  and  its  goals. 

Analyze  how  well  existing  materials  meet  student  needs. 

Conduct  a  needs  assessment. 

Examine  the  scholarly  research  relevant  to  subject  area  curriculum. 

Identity  instructional  approaches  especially  appropriate  for  subject  matter  and  student  learning 

styles. 

Identify  all  readily  available  instructional  materials. 

Specify  affective,  cognitive  and  psychomotor  student  objectives. 

Select  learning  experiences. 

Identify  additional  learning  resources. 

Develop  evaluation  strategies  for  programs  and  for  students. 

Field  test  new  curriculum. 

Revise  curriculum  in  response  to  field  testing. 

Implement  curriculum  subject  to  continuous  reevaluation. 

These  models  indicate  the  kinds  of  tasks  that  are  part  of  the  curriculum  development  process. 
Each  subject  area  committee,  with  the  concurrence  of  the  district  curriculum  coordinator  (or 
other  administrators),  must  enumerate  those  tasks  which  it  will  undertake.  Regardless  of  the 
model  that  is  selected,  curriculum  development  is  basically  a  plan  for  orderly  coordination  of  the 
elements  of  time,  space,  materials,  equipment  and  personnel  so  that  they  are  responsive  to 
student  and  community  needs. 
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Planning 


Many  activities  contribute  to  the  completion  of  a  curriculum  project  according  to  a 
predetermined  schedule.  These  activities  take  place  in  a  logical  order.  It  is,  however,  possible  to 
complete  several  tasks  which  are  not  dependent  on  each  other  at  the  same  time.  These 
activities  may,  in  turn,  support  a  single  goal.  Consider  the  following  example: 


Review  district 
philosophy,  state 
standards,  etc. 


Planning  Session 


Needs 
assessment 


Trends  Review 


Philosophy 


Mapping 


week 


0 
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A  timeline  at  the  bottom  of  the  model  enables  coordination  and  monitoring  of  the  project. 

Curriculum  development  is  a  complex  task  composed  of  a  great  number  of  subordinate 
tasks.  The  importance  of  careful  planning  cannot  be  overemphasized. 
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Pre-Writing 


Considerations 


Before  commencing  with  the  actual  writing  of  the  curriculum,  certain  considerations  must  be 
reviewed  and  attended  to.  The  curriculum  leader  must  understand  the  processes  of  any  major 
curriculum  change,  must  provide  opportunities  for  staff  to  be  involved  in  the  development  of  the 
curriculum  and,thus,ensure  ownership  of  that  curriculum,  must  familiarize  the  administrators  with 
their  role  in  the  process,  must  acquire  the  resources  the  task  requires,  must  make  needed 
adjustments  in  adopting  ready-made  materials,  must  consider  the  politics  of  the  community  and, 
lastly,  must  identify  and  enlist  the  support  of  diverse  individuals  and  groups. 


Characteristics  of  Change 


Three  phases  in  the  curriculum  change  effort  are: 

•  mobilization  (getting  people  interested  in  and  motivated  to  change), 

•  implementation  (putting  a  change  into  place  and  using  it), 

•  institutionalization  (making  sure  the  change,  if  deemed  valuable,  "sticks"  and 
becomes  part  of  the  ongoing  practice  of  the  organization).  Attending  only  to 
mobilization  and  implementation  will  not  ensure  permanence  of  the  change. 

These  phases  rarely  occur  in  a  neat,  orderly  way.  Instead,  while  some  people  are  getting 
ready  to  change,  others  are  implementing  something  new,  and  others  may  be  ensuring  that  what 
has  proved  worthwhile  becomes  integrated  into  the  new  system. 

Before  embarking  on  any  major  curriculum  improvement  activity,  a  district/school  needs  to 
take  a  careful  look  at  its  past  attempts  to  effect  change. 

•  What  have  been  the  successes  and  failures? 

•  What  can  be  learned  from  these  experiences  that  will  help  in  planning  for  other 
efforts? 


Staff  Involvement-Ownership 


Staff  involvement  in  the  development  of  curriculum  as  well  as  in  the  implementation  and  use  of 
that  curriculum  ensures  ownership. 

•  Leaders  should  identify  all  resources  to  ensure  success  of  the  project  commitment 
(e.g.,released  time,  recognition,  recertification  credit) 

•  Realistic  and  planned  processes  should  be  used  with  the  staff  to  develop  curriculum 
change. 

•  Opportunity  and  time  must  be  provided  for  teachers  to  initiate  curriculum 
improvement  and  to  work  on  developing  the  desired  product. 


Administrators  should 


•  be  leaders  in  curriculum  development  and  program  improvement. 

•  use  building  level  or  supervisory  union  committees  with  the  structure  to  engage 
classroom  teachers,  subject  area  specialists,  pupil  personnel  staff,  consultants  and 
administrators  in  planning  and  developing  curriculum. 

•  be  involved  with  staff  who  are  working  on  changes  and  actively  support  them  in  the 
process. 


Resources 


Successful  curriculum  development  involves  the  availability  and  effective  use  of  the 
following  resources: 

•  Human  Resources  -  teachers,  administrators,  consultants,  students  and  community 
members. 

•  Time  -  to  think,  research,  develop,  implement  and  evaluate  . 

•  Materials  -  those  presently  in  use  or  available  through  local,  state  and  national 
sources,  including  professional  journals. 

•  Funding  -  a  projected  budget  to  include  substitute  coverage,  inservice  costs, 
secretarial  and  printing  services,  materials  and  consultant  fees  if  applicable. 


Adapting  Curriculum  Material 


If  adapting  curriculum  material  from  elsewhere,  consider  these  factors: 

•  its  relevance  to  the  local  setting  and  needs. 

•  the  clarity  of  its  purposes. 

•  its  complexity  and  hence  potential  problems  in  implementation  and 
institutionalization. 

•  its  quality  and  practicality. 


Support  Systems 


Support  is  critical  to  the  development  and  implementation  of  a  coordinated  K-12  curriculum. 

•  Strong  administrative  leadership,  especially  from  the  principal,  is  needed. 

•  Teachers  and  other  school  staff,  the  curriculum  coordinator,  department  heads,  the 
business  manager  and  the  superintendent  are  vital  to  the  success  of  the 
development/revision  process. 

Other  important  support  groups  may  include 

•  Parents 

•  School  Board 

•  Students 

•  State  Department  of  Education 

•  Colleges 

•  Other  school  districts 

•  Community  members 


Political  Considerations 


In  planning  for  most  changes,  these  political  factors  must  be  addressed: 

•  socio-economic  makeup  of  the  community 

•  the  values/attitudes  of  the  staff,  the  students,  the  community,  and  the  school  board 

•  existing  and  possible  political  support 

While  the  political  considerations  must  not  dictate  the  specific  content  of  the  curriculum,  they 
can  significantly  affect  general  outcomes.  It  is  wise  to  be  sure  to  invite  members  of  the 
community  to  participate  in  any  and  all  projects.  Consider  including  local  representatives, 
college  personnel,  selectmen,  board  members  and  people  with  "minority"  opinions. 


Essential  Curriculum  Components: 


A  Written 


Curriculum  Guide 


The  written  curriculum  guide  should  contain  the  following 
seven  elements: 

1.  Philosophy 

2.  Goals  and  objectives 

3.  Scope  and  sequence 

4.  Major  instructional  activities 

5.  Suggested  teaching  strategies 

6.  Lists  of  available  material  and  resources 

7.  Procedures  for  student  and  program  evaluation 

All  but  the  scope  and  sequence  element,  which  must  be  developed  for  each  separate 
content  area,  are  discussed  in  the  following  pages. 
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1.  Philosophy 


A  philosophy  is  a  clear  statement  of  the  beliefs  and  values  which  govern  the  given  content 

area. 

The  philosophy  should: 

•  Flow  from  and  support  the  more  general  district  philosophy. 

•  State  the  purpose  of  instruction  in  a  given  content  area. 

•  Justify  the  inclusion  of  the  given  content  area  in  the  overall  district  curriculum. 

•  Reflect  the  contributions  of  all  staff  members  involved. 


2.  Goals  and  Objectives 


•  Goals  answer  the  question,  "What  should  students  know  and  be  able  to  do  at  the  end  of 
the  educational  sequence?" 

•  An  objective  is  a  clear,  succinct  statement  that  details  a  particular  skill  to  be  developed 

Four  basic  considerations  in  the  objective-writing  process  are: 

A.  Develop  specific  skills  objectives  for  each  of  the  program  outcome  goals. 

B.  Establish  a  scope  and  sequence  of  content  skills.  This  is  the  sequential  ordering  of 
objectives  from  kindergarten  to  grade  12.  These  skills  should  follow  from  and  extend  the 
related  skill  objectives  found  in  the  preceeding  grades  and/or  courses.  Interdisciplinary 
coherence  is  an  important  consideration. 

C.  Clarification  of  objectives.  Objectives  should  be  drawn  from  the  full  scope  and  range  of 
cognitive,  psychomotor,  and  affective  skills,  abilities,  and  attitudes. 

D.  Selection  of  objectives.  The  objectives  should  be  selected  on  the  basis  of  the 
needs/abilities  of  students  and/or  on  the  basis  of  their  measurability. 


3.  Major  Instructional  Activities 


Activities  should  be  designed  to  produce  quality  learning  experiences  for  students. 
Possible  sources  for  instructional  activities  include: 

•  Other  teachers 

•  Resource  guides  from  presently  validated  curricula 

•  Local  and  other  districts'  curriculum 

•  Teacher  lesson  plans  and  activity  files 

•  Manuals  published  by  professional  educational  organizations 

•  Montana  Office  of  Public  Instruction  information  services 

•  Federal  education  information  services 

•  College  and  university  curriculum  centers 

•  Basal  texts  and  trade  books 

The  needs/abilities  of  all  students  should  be  identified  and  addressed  in  the  process  of 
developing  instructional  activities.  The  following  questions  can  serve  as  guidelines  for 
review  and  selection  of  activities. 

Does  the  activity  match  objectives? 

Is  the  activity  interesting  and  stimulating? 

Is  the  activity  appropriate  to  the  grade/age  and  background  of  the  students? 

Does  the  activity  fit  in  the  sequence  of  instructional  activities  and  objectives? 

Does  the  activity  relate  to  more  than  one  objective? 

Does  the  activity  require  the  student  to  use  both  lower  and  higher  order  thinking  skills? 

Is  the  activity  measurable  in  terms  of  student  performance  or  measurable  in  another 

way? 

Is  the  activity  practical  and  efficient  in  design? 

Does  the  activity  reflect  current  research  findings? 


4.  Suggested  Teaching  Strategies 


Ideas  from  the  teachers  who  will  be  using  the  strategies  must  be  solicited. 
Possible  teaching  strategies  include: 

Group  interaction  approaches/group  research 

Decision  making  activities 

Case  studies 

Practice  in  concept  development 

Games,  simulations  -  individual  or  teams 

Charting  and  other  approaches  to  information  analysis 

Independent  study 

Projects  -  individual,  group,  whole  class 

Application  of  the  wide  range  of  technology 

—  video/TV 

—  computers 

Mainstreaming  approaches  for  exceptional  children 
Vocational  practice 
Lecture 
Drill 

Questioning 
Discovery 


5.  Listing  of  Available  Material 
and  Other  Resources 


There  are  two  basic  considerations  relative  to  resources: 

•  There  should  be  a  listing  of  all  resources  available  for  each  objective,  including  where 
the  material  may  be  found,  and  information  about  support  available  from  specialists. 

•  Selection  of  materials  should  take  account  the  written  objectives,  the  diversity  of 
student  needs  and  interests,  the  copyright  of  the  material,  and  the  cost. 


6.  Procedures  for  Student  Evaluation 


A.  Student  Evaluation 

The  evaluation  plan  should  address  the  following  three  types  of  student  evaluation:  the  pre- 
testing of  student  initial  skill/knowledge,  the  ongoing  assessment  of  student  progress  and 
the  final  assessment  of  student  accomplishment. 

1 .  Pretesting 

•  To  determine  initial  placement  of  a  student  in  the  K-1 2  sequence  of  activities 
and  objectives. 

•  To  provide  the  teacher  with  information  that  will  facilitate  the  grouping  of 
students  with  similar  instructional  needs. 

2.  Interim  testing 

•  To  assess  the  rate  of  the  student's  progress. 

3.  Posttesting 

•  To  determine  if  the  student  is  prepared  to  continue  in  the  sequence  or  if  further 
instruction/practice  is  needed  to  achieve  mastery  of  the  stated  objectives. 

B.  Recording  student  progress 

•  Short-term  recording  kept  by  individual  teacher 

•  Cumulative  recordkeeping:  a  record  of  student  progress  that  follows  a  student 
throughout  the  K-1 2  written  curriculum. 

C.  Ways  of  Evaluating  Student  Progress: 

•  Locally  constructed  tests 

•  Questionnaires 

•  Behavioral  observation 

•  Case  study 

•  Questioning/Interview 

•  Standardized  tests 


Special  Needs 


Students 


In  developing  curriculum  all  components  must  address  the  relationship  of  special  programs  to 
the  regular  curriculum. 

•  The  philosophy/purpose  recognizes  the  diversity  of  the  student  population. 

•  Goals  and  objectives  are  drawn  from  the  full  range  of  what  ever  taxonomy  is  used. 

•  Instructional  activities  focus  on  the  need  of  exceptional  students  at  both  ends  of  the 
continuum. 

•  Teaching  strategies  reflect  awareness  of  research  directed  toward  needs  of  special 
students. 

•  Support  material  is  appropriate  for  students  with  varying  needs. 

•  Testing  recognizes  the  needs  of  special  students. 
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Implementation 
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Many  curriculum  task  forces  have  produced  excellent  documents.  Unfortunately,  their 
products  have  not  always  been  successfully  implemented.  Listed  below  are  four  factors  that 
must  be  considered  in  order  to  assure  successful  implementation  of  the  curriculum. 

Staff  training 

The  task  force  should  determine  from  the  teaching  staff  the  professional 
development  activities  necessary  for  the  successful  introduction  of  the  new 
curriculum. 

Issues  for  which  the  task  force  should  seek  solutions: 

•  How  to  communicate  the  goals  and  objectives  of  the  new  curriculum  with  other 
teachers,  school  board,  and  the  community. 

•  How  to  develop  any  new  teaching  expectations  with  teachers. 

•  How  to  explore  instructional  strategies  with  teachers. 

Public  relations 

The  community  needs  to  become  aware  of  the  new  curriculum  development.  Local 
newspapers,  radio  broadcasts,  school  newsletters,  and  PTA  meetings,  all  represent 
proven  ways  to  feature  the  excellence  of  curriculum  development  work  in  schools. 

Supportive  supervision 

The  early  months  are  critical  ones  in  the  installation  of  a  new  curriculum.  Teachers 
must  see  that  their  efforts  are  supported  by  colleagues  and  administration.  This 
support  can  take  many  forms:  material  resources,  consulting  visits,  inservice 
seminars  to  discuss  implementation  concerns  with  others,  and  cooperative 
observations  of  teaching  practices  by  a  colleague. 


Quality  in  curriculum 

The  purpose  of  having  a  written  curriculum  is  to  accurately  reflect  what  is  actually 
being  taught.  A  central  aim  of  educators  is  to  attain  congruence  among  the  written, 
taught,  and  assessed  curriculum.  The  written  curriculum  may  not  reflect  what  is 
taught  in  the  classroom,  and  what  is  assessed  may  focus  on  what  is  prescribed,  but 
not  what  is  taught.  Activities  that  promote  change  usually  focus  on  the  prescribed, 
the  taught,  and  the  assessed  curriculum. 

Balance  among  these  elements  is  essential  to  obtain  excellence  in  the  curriculum. 


Curriculum  Development,   Vermont  Department  of  Education. 


Curriculum  Materials  Evaluation 


Checklist 
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This  checklist  is  one  format  that  can  be  used  by  a  curriculum  committee  to  analyze  the 
significant  characteristics  of  materials. 

Name  of  Analyst  Date  _ 

Title  of  Material 

Publisher Grade  Level 

Copyright New Revision Cost 


(E)  Excellent;  (G)  Good;  (F)  Fair;  (P)  Poor 

SUITABILITY 

a.  Conceptual  level 

b.  Readability  level 
CONTENT 

a.  Content  matches  curriculum  objectives 

b.  Content  appropriate  for  students 

c.  Format  and  organization  of  content 

d.  Topics  covered  in  sufficient  depth 

e.  Content  based  on  appropriate  disciplines 
STRATEGIES 

a.  Emphasis  on  critical  thinking  and  problem-solving 

b.  Emphasis  on  concept  mastery 

c.  Emphasis  on  student  involvement 

d.  Emphasis  on  developing  independent  thought 

e.  Develops  sense  of  responsibility  for  learning 

f.  Incorporates  evaluation  alternatives 


E     G     F     P 


COMMENTS 


CHARACTERISTICS 

a.  Table  of  contents  and  index 

b.  Glossary  and  definition  of  terms 

c.  Treatment  of  minorities 

d.  Lack  of  sexual  stereotyping 

e.  Size  of  print 

f.  Physical  features 

g.  Number  and  clarity  of  charts,  maps,  diagrams 
h.  Number  and  clarity  of  illustrations 

SUPPORT  MATERIALS 

a.  Teacher's  guide 

b.  Workbooks  or  masters 

c.  Audiovisual  components 

d.  Test  package 
e  Other 

OVERALL  RATING 
ADDITIONAL  COMMENTS: 


E     G     F     P 


COMMENTS 


Outstanding  Characteristics: 
Chief  Deficiencies:  


Recommended  for  Purchase:  Yes 


No 


Questions  to  Consider  in 


Planning  to  Map 


Your  Curriculum 


Basic  Decisions  In  Curriculum  Mapping 

1  What  to  map? 

What  areas  of  the  curriculum  will  be  mapped? 

How  have  you  determined  that  these  are  the  proper  areas? 

—  Test  scores 

—  Opinion/observation 

—  Survey 

—  Other 

2  Level  of  Specificity  of  Mapping? 

How  much  detail  will  be  included  in  mapping9 

What  are  the  major  considerations  involved  in  selecting  the  level  of  detail? 

—  Test  data/match  to  mapping  data 

—  Existing  curriculum  guides  level  of  detail 

—  Length  required  of  teacher  response 

—  Mandates 

—  Local  decisions 

—  Capability  of  data  collation  being  automated 

3.    How  Often  Will  Mapping  Occur? 

How  often  will  the  mapping  data  be  recorded? 

How  often  will  mapping  data  be  collated? 

How  will  mapping  data  be  reported  in  a  time  sequence  (daily,  weekly,  monthly,  semesterly, 

yearly)? 

4     How  Will  Mapping  Data  Be  Collated? 

Who  will  gather  the  data? 

How  will  the  data  be  transferred  to  collation  sheets? 

What  is  the  relationship  between  manual/automation  data  collation? 

What  statistical  analyses  will  be  utilized  in  collation? 

How  will  the  collation  analyses  be  reported? 

Will  a  special  computer  software  program  have  to  be  developed9  If  so,  who  will  develop  it? 

How  will  it  be  tested? 


5  How  Will  Mapping  Data  Be  Reported/Interpreted? 

What  kinds  of  interpretation  will  be  provided? 

What  are  the  major  questions  which  must  be  answered  with  mapping  data? 

What  are  the  boundaries  of  decision-making  with  mapping  data? 

What  will  be  done  with  mapping  data? 

6  What  are  the  Anticipated  Benefits  of  Mapping? 

What  are  the  major  anticipated  benefits  of  mapping?  To  whom  will  the  benefits  accrue? 
In  what  ways  are  students  and  teachers  expected  to  benefit  from  mapping? 
In  what  ways  will  the  system  benefit? 

7  What  Steps/Policies  Must  Be  Considered  Prior  to  Mapping? 

What  previous  exposure  has  the  staff  had  to  mapping? 

How  would  you  assess  the  climate  of  school  operations  at  the  present  time? 

What  steps  must  be  taken  to  ensure  a  successful  experience  with  mapping? 

What  are  the  anticipated  barriers  to  undertaking  mapping?  How  will  they  be  tackled  and 

resolved  prior  to  the  mapping  experience?  Who  will  do  this? 

What  procedures  and/or  policies  must  be  adopted  by  the  Board  or  administration  to  ensure 

a  positive  staff  response  towards  the  idea  of  mapping?  How  will  this  be  done?  Who  will  do 

it? 

8  What  Kinds  of  Followup  Activities/Experiences  Are  Anticipated  After  Mapping? 

What  is  anticipated  as  the  major  types  of  followup  activities  after  mapping  has  occurred? 

How  will  mapping  be  evaluated?  How  will  it  be  known  if  mapping  was  a  success  or  a 

failure? 

How  will  mapping  data  be  utilized  to  improve  pupil  achievement? 

How  will  mapping  data  be  employed  to  improve  the  process  of  curriculum  development? 

How  would  one  know  if  more  mapping  were  necessary  after  an  initial  experience  with  it? 

What  are  the  criteria  by  which  you  would  know  when  to  change  the  mapping  experience? 

9.    What  are  the  Major  Costs  Expected  to  Accompany  a  Mapping  Effort? 

Training/time  and  staff/consultants 

Development  of  computer  program 

Development  of  mapping  formats 

Data  collation  (manual  and  automated) 

Development  of  final  report/recommendations 

Changes  in  curriculum  guides 

Changes  in  the  testing  program 

Changes  in  the  evaluation  system 

Teacher  and  administrative  time  throughout  the  process 

Other 

1 0     Anticipated  Sources  of  Funds  to  Underwrite  Mapping  Costs 

Local 

State 

Federal 

Private  foundations,  solicitations 

Other 


Curriculum  Mapping  Format 


Type:     Checklist  Format  A        Elementary  School  Curriculum  Review  Report 

School: . District:  


Teacher's  Name: . Grade(s)/Subject: 

Mapping  Period: 


Instructions:  Record  each  day  the  total  minutes  spent  in  each  curricular  area  and  non- 
curricular  area.  Compute  totals  in  minutes  by  week  for  each  line.  Total  vertically  by  day  for 
curricular  area  (line  17)  and  non-curricular  each  day  (line  28).  Compute  total  time  per  week  (line 
29).  Do  not  count  any  activity  twice  (in  more  than  one  category).  Total  instructional  time  per  day 
cannot  exceed  265  for  kindergarten,  265  for  grades  1  -2,  275  for  grade  3,  or  31 0  for  grades  4-6. 
For  total  maximum  time,  add  non-instructional  time  for  your  school. 

Time  Distribution  (in  minutes) 
MAY  Weekly 

Curriculum  Area/Topic/Skill/Subject  24    25    26    27    28    Total 

1 .  Reading  (formal  reading  instruction,  follow-up) 

2.  Spelling 

3.  Oral  Language 

4  Written  Language 

5.  Handwriting  (formal  instruction,  drill  only) 

6.  Mathematics  (formal  instruction,  follow-up) 

7.  Science  (formal  instruction) 

8.  Health  Education  (formal  instruction) 

9.  Art  (formal  instruction  and  follow-up) 

10.  Music  (formal  instruction,  listening) 

1 1 .  Physical  Education  (instruction  plus  play) 

1 2.  Social  Studies  (history,  geography,  gov.) 

1 3.  Career  Education  (non-duplicative  time) 

14.  Multicultural  Education  (formal  instruction) 
15. 

16. 

1 7.  Total  Minutes  on  All  Curricular  Areas  (lines  1  -1 6) 

18.  Attendance 

19.  Assemblies 

20.  Classroom  Discipline 

21.  Testing 

22.  Collections,  Drives 

23.  Announcements 

24.  Recess 

25.  Lunch 

26.  Other  (Specify) 

27.  Total  Time  on  Non-Curricular  (1 8-26) 

28.  Total  Time  Minutes  per  Day  (1 7  &  27) 

29.  Total  Time  per  Week  (1 7  &  27) 


